Testing Strategies/Modifications

For the Hearing-Impaired Student in a Regular Classroom

1. Select an optimal testing setting

· Acoustically quiet environment with child wearing amplification utilized in the classroom.

· Visually nondistracting environment with good lighting and free of shadows or glare on the examiner’s face (to permit maximum speech-reading)

2. Obtain and interpret child’s performance on formal and informal test battery in various ways.

· Analyze against evaluative data from related disciplines (including audiological, psychosocial, and academic).

· Compare against performance of normal-hearing peers.

· Compare present level of functioning against previous performance.

· Use phonemic scoring procedures, in addition to whole word scoring, to obtain a more accurate assessment of perceptual abilities and confusions.

· Report performance using percent-correct and percentile scores as these are frequently more informative than merely stating raw scores or age equivalents.

· Analyze error patterns across parameters to identify the primary areas of deficit and/or the focus for subsequent remediation.

3. Ensure that the child has received the test stimulus.

· Prior to testing, trouble-shoot amplification so that you are assured it is in optimal working condition.

· Have the child repeat all verbal test stimuli (with the assumption that he or she will repeat what has been heard).

4. Modify test format to obtain the most accurate assessment of the child’s strengths and weaknesses.

· Unless assessing auditory-only potential, present all verbal test stimuli full face, when the child is visually and auditorily focused on the examiner.

· In presenting verbal stimulus, use a natural speaking rate and unexaggerated articulatory patterns to preserve standard acoustic and speechreading cues.

· Assess auditory functioning in both ideal (i.e. close, quiet) and difficult (i.e. far, noise) listening conditions.

· If an open-set testing format is attempted and the child is unable to respond appropriately, test stimuli might be re-administered, utilizing a closed set of possible alternatives, to obtain specific information for future training.

· Say sentence, then show stimulus picture.

4.  (continued):

· If the child has difficulty attending to picture stimuli (when there are several alternatives per page), show each picture frame separately, then present stimulus word or sentence.

· Provide several demonstration models to ensure the child understands what he or she is expected to do.

· Use visual aids to elicit desired response patterns.

· Provide multiple repetitions of test stimuli.

· If the child fails to respond appropriately to an isolated word, use the word in a meaningful sentence or situation to assess the effect of linguistic/non-linguistic context on comprehension.

· In assessing written language comprehension, consider permitting the child to repeat stimuli as this might aid his or her overall understanding.

· To eliminate confusions in transcribing audio or video tapes made during evaluation sessions, write down the child’s response (or test-taking behaviors) for future reference.

· Repeat child’s utterance (during production tasks) to aid listener transcription and analysis at a later time.

· If the child fails to comprehend specific test stimuli, consider stressing key word or linguistic element to determine if breakdown is one of reception or comprehension.

· Insist on accurate production of stimuli (as this may affect response).
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