1. Check hearing aids . . .

· . . . or whatever type of amplification the student uses in the classroom.

· You have a handout of the “Daily Listening Check” procedures, which we will be going over in a few minutes.

· Troubleshoot to ensure optimal working condition or at least refer to daily listening check log for that day.

2. Position yourself . . . face

· Avoid shadows, backlighting, and glare.

· Reduce or eliminate any distracting physical features and/or mannerisms.

3. Be sure lighting . . . noise . . .

· Don’t want testing setting itself to create difficulty for student.

· Remember the EASY conditions from the “Continuum for Auditory Skill Development” in your packet.

· When testing auditory skills, you should assess in both EASY and DIFFICULT listening conditions.

4. Use a natural speaking voice . . .

· This preserves the natural acoustic and speechreading cues present in conversational speech.

· Suprasegmental features (i.e. intensity, duration, and intonation) are more readily perceived by people with hearing impairments because these features are usually lower in frequency, where most HI people exhibit the greatest degree of  residual hearing.

5. To be sure the student understands . . .

· Can also have the student repeat all verbal test stimulus items when appropriate.

1.  Repeat, then reword . . . 

· Repeat in case the student just missed (didn’t see) a particular word.

· Reword in case the student does not understand a particular word or the sentence itself.

· This helps determine whether breakdown was one of reception or comprehension.

2.  Give auditory or signed directions before . . .

· So the student is required to attend to only one thing at a time.

3.  Provide several practice items . . .

· Formal measures usually provide these practice items, but you may need to prepare additional ones to practice the task.

4. Use visual aids . . .

· Isolate one picture at a time when there is more than one per page.

· Sometimes even facial expression, body language, or gestures will help.

5. Use isolated words . . .

· This will assess the effect of linguistic vs non-linguistic context on comprehension.

1.  Be aware . . vocabulary deficits . . .

· Students are often unaware of these comprehension difficulties and may lack strategies for requesting clarification or additional information.

· Providing a linguistic context for these words will be helpful to the student.

· Comprehension of key vocabulary words should be monitored – denotation as well as the connotation.

· Teach them to use the textbook’s glossary and/or look for words in BOLD print.

2.  Review your test items . . .

· Also to prepare any modifications beforehand.

· Be sure modifications don’t change the skill you are assessing.  EX:  “Where’s your nose?” vs. “Point to what you smell with.”

· You cannot use the norms provided if you modify the administration, but it can still give you useful information.  Write your results in narrative form, explaining the modifications made and why, as well as a description of the child’s performance.

3. If using an interpreter . . .

· The sign itself reveals the meaning, e.g. nose, ball, BUT those signs will always be iconoclastic.

4. Keep in mind what . . .

Changing Communication Focus

Any effective management program should address the requirements for both social/interactive and academic communication.  The emphasis changes with chronological age.

1. Preschool Child . . .

· The goal of early childhood education is to prepare the child for social interactions within a group.

· Each contact that hearing-impaired children have with normal-hearing peers brings with it the potential to learn some aspect of social language that will assist them in future similar situations.

· Language such as “move over,” or “it’s mine” is best learned in realistic situations where motivation is high and the context is clear.

· Children are exposed to beginning level concepts, in preparation for kindergarten, with the intent being to familiarize students with the material rather than demand mastery.

· Hearing-impaired students with better social language usually excel in the preschool environment, whereas students with stronger academic readiness skills, but limited social language, are limited to showing their expertise for only a short period each day.

2. School-Aged Child . . .

· Although increased academic demand in this setting is obvious, there are many situations in which students are called on to interact with each other in large or small groups during class activities or non-academic classes or routines.

3. Young Adult . . .

· Concerns relating to job interviews, communication with co-workers, and development of outside interests and relationships become more important and require different communicative abilities than those in the academic setting.

Communication management in general, and specifically, each deficit area revealed through the evaluation, must be viewed within the framework of the educational and social environments.  

Social/Interactive Conversation

1. Intelligibility . . .

· The message must be intelligible if the partner is going to react as intended.

· “Normal” speech may be highly unlikely.  Regular educators must understand the distinctions between “normal” and “different” speech, e.g. vocal quality, distortions, and characteristic cadences of hearing impaired speech.

2. Must understand the rules . . .

· This develops gradually during the preschool years, as children become aware of how conversation is structured.  How do hearing children learn this?  Is it taught directly?

· Hearing impaired children often miss some of this indirect instruction, or shaping, since they are still in the early stages of acquiring spoken language when this modelling occurs.  

· For example, a four- or five-year-old hearing child may be scolded for interrupting adults, but the hearing impaired child of the same age may be encouraged to talk whenever and to whomever they choose in an effort to increase the quality of their spoken language.  By the time they have acquired enough language to benefit from this type of instruction, their sphere of influence may have changed from parents to peers.

· Hearing impaired students may need to be directly taught how to enter conversations without interrupting, how to terminate conversations, and how to initiate conversations on a variety of topics.

· The social appropriateness of the topic must also be learned and used selectively during social/interactive communication.  They must be able to adapt to their listener, e.g., peer-to-peer topics may be inappropriate to discuss with parents and teachers.

3. Opportunity to select . . .

· This increases the likelihood that they will know something about it.  This element of control is missing in academic settings where the teacher picks the topic and obligates the student to converse or give answers relative to the teacher-chosen topic.

4. Social context . . .

· Gesture, the person, the face, the situation

· Hearing impaired students often look better in a social situation where they can nod their heads, appearing to understand the topic, rather than in an academic situation where they are held accountable for information that is given.

· It is important to help students acquire strategies for providing feedback to the speaker regarding how completely they have understood the information.

5.  Patterns of turns . . .

· Shorter and more equal.

· Conversely, in an academic setting, the teacher may take long turns while lecturing with the student answering briefly in response to a question.

· Students must recognize this difference.

Academic Conversation

1. Deficits . . more apparent

2.  Content-specific vocabulary . . .

· Must be given strategies to help them identify unfamiliar words.
· Using linguistic context or applying prefixes, suffixes, or roots can be effective approaches.
· May need specific instruction on words, phrases, and syntax contained in test or lesson directions.
· Students may “eyeball” page and try to figure out from the pattern on the page what it is they are supposed to do, instead of reading and comprehending the instructions.
2. Teacher Talk . . .

· Indirect requests like “Don’t everyone jump in so fast” may be taken literally even though the teacher is actually asking for an answer to a question or comment.
· To avoid misunderstandings, the hearing impaired student should be exposed to these unique forms of academic communication prior to experiencing them in the classroom.
3. Must be able to read and comprehend written . . .

· Often penalized on essay questions because they are unable to express a logical progression of ideas on paper.
· Given the opportunity to respond orally, they can often explain their answer acceptably at a more sophisticated level.
· They must be taught to prepare a narrative answer that discusses, compares, or contrasts, which is critical for full participation in the upper grades.
Components of Treatment

REFER to “Remedial and Classroom Objectives” handout

1. Speech Reception

· Listening-related issues are sometimes ignored in lieu of providing visual enhancements; however, it is more effective to develop an approach that incorporates the fullest used of a student’s residual hearing.  This, combined with use of speechreading cues, will result in more optimal speech reception abilities.
· Amplification system must provide optimal auditory signal; Daily Listening Check
· As early as possible, the student should join the professional in monitoring his/her amplification.
· It may be helpful to conduct a hands-on workshop for the normal hearing students in the classroom. Often, when classmates understand how the different amplification systems work, they become “de-mystified” and their presence ignored on the hearing impaired child.
2. Speech Production

· Except for the reason for the speech errors, the needs of the hearing impaired student are not dramatically different from those of other speech-impaired children.
· Errors are directly related to the child’s inability to perceive phonemes correctly either at the present time or during the developmental period in which sounds were emerging.
· Therapy program must stress auditory self-monitoring.
3. Vocabulary

· Probably the single most obvious delay in communication skills is in lexical development.
· The inability to hear words repeatedly used in a variety of contexts can result in vocabulary delays of 6 months to 4 years or more.
· Children with only a mild hearing loss exhibit deficient vocabulary acquisition, which has a dramatic impact on academic learning.
· The student’s over-use of nonspecific words, such as “it, this, that, these there,” in place of specific words can be an indicator of deficient word knowledge.  
· This deficit can be so broad that it is difficult to designate words or even categories of words to be learned.  Words with multiple meanings, antonyms, and synonyms are very difficult.
· An active vocabulary development plan should be established with the cooperation of the classroom teacher.
4. Language Structure / Form

· Again, errors may be similar to language-impaired students, but the reason for the deficit is different.
· The hearing impaired student will not receive sufficient acoustical information necessary to develop the structural aspects of language.
· Many important morphological markers in English are carried by high frequency phonemes and/or unstressed syllables, both of which are difficult for most hearing impaired students to perceive.
· Syntactic errors occur due to lack of repeated audible exposure to these more sophisticated elements of English in meaningful contexts.
· Self-monitoring of word endings should emerge when listening and speaking are combined.
5.  Language Use – Repeated exposure to appropriate social language models is necessary.
