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Intended Benefits

· A self-initiated postreading strategy that involves students in “overt private speech” that is directed “toward the self.”  Students use the talk through strategy to rehearse aloud important content area concepts as if they had an audience.

· Goes beyond a mere encoding or retelling of the key ideas of a textbook chapter or lecture.

· Asks students to be involved in three general classes of study processes that characterize successful independent learning:  1) selective allocation (the ability to encode key concepts), 2) generation (transforming and reorganizing information using their own words/structures then elaborating/adding their own images, examples, applications, or analogies), and 3) cognitive monitoring (determining whether or not they understand, evaluating their memory and strategy selection, and employing appropriate corrective action for poor comprehension).

· Involves several higher level thinking processes( which produce 1) generalizations that relate ideas across texts and to students’ personal experiences and beliefs, 2) statements indicating students’ personal or creative reactions, judgments, or opinions of the ideas stated in texts, 3) summaries of key ideas, using students’ own words and organization, 4) appropriate text examples and support for each key idea, and 5) appropriate personal examples or applications.

· When modified appropriately (determining which processes are essential to a unit or course objective), talk throughs become flexible and meet the needs of the course, the characteristics of the students, and the demands of evaluation procedures.

· Once trained in the use of the strategy, students require no other individuals for participation or involvement.

· Useful as a test preparation strategy because it improves conceptual understanding and therefore, recognition and recall.  Awareness of performance in testing situations is also enhanced.

Teaching Suggestions
· Determine which thinking processes( are essential to the content objectives and relate this to students (e.g. A history teacher who wants students to understand key events and individuals, to interpret cause and effect, and to construct generalizations would not need to stress personal examples in the talk through.).

· Initially, it is best not to emphasize all of the thinking processes at once.  First attempts could emphasize the importance of including key ideas and text examples, stated in the student’s own words.  Once students are comfortable with these, ask them to add at least one personal example.  Add the last two components, generalizations and personal reaction statements, only after students have generated a lot of personal examples and applications.

· To effectively introduce this strategy to students, provide explanations on the what and when of the talk through, the steps, the rationale or advantages, and the characteristics of a quality talk through.  Also provide students with examples, preferably from content currently being studied.

· Assign as homework a talk through on a certain concept or idea that is central to the unit or chapter.

· Try the strategy yourself to make processes and procedures more explicit for students.

Steps in the Talk Through Strategy
1. Identify the key ideas and examples of the text you are reading.  Using your own words, briefly write these on the front of one index card.

2. Think of personal examples for each key idea.  If you are having difficulty doing this, ask yourself these questions:  How does this key idea relate to my own experiences?  When will I or someone I know experience this?  If you cannot do this, return to the text and think about the key ideas once again.

3. Practice the talk through out loud a couple of times.  At this point you can use your card as a prompt.

4. Set the talk through aside for a few hours or a day.

5. Pick up the card and review your notes.  Think of your personal reactions to these ideas.  If you are having difficulty doing this, ask yourself these questions:  Do these ideas make sense?  Have I observed this to be true?  In what situations?

6. Now, think of your generalizations.  Remember that a generalization is more than a summary.  A generalization allows you the opportunity to state how the key ideas presented in the text might relate to each other or to what you already know about the topic.

7. Practice your talk through out loud several times.  You may wish to pretend you are a teacher delivering an explanation to the class.  Ask yourself these questions:  Do I make sense?  Do I understand?

8. Before taking a test, practice the talk through without the card.  Good times for practice are when you are showering/bathing, exercising, or doing menial tasks.

Follow-up Activities

· Have students share talk throughs with an assigned or self-selected partner in class.  This works well at the beginning of the day/class when teachers are busy with attendance or administrative tasks.  Allot 5 minutes for each partner, making sure they close their textbooks and use only one index card.

· Eavesdrop during practice, ask questions, and provide feedback to determine the difficulties students have with the content or a process.  Draw on this for general class discussion.

· Ask students to debrief the shared talk through experience immediately.  In debriefing, two student pairs have 10 minutes to discuss previously assigned questions, which could include any combination of the following:  1) What was the most positive result of the talk through for you?  Why?  2) What do you see as a potential negative/disadvantage of this strategy?  Why?  3) What part of the talk through do you feel you need more help on mastering?  4) List one idea that you learned from your partner about the concept being studied?  5) List one idea or concept that causes confusion for you and your partner.  6) What other sections of the unit might you talk through?

· Have students appoint one from their group to report back on these questions.  Record each group’s responses on the board and ask students to answer, challenge, or question each other’s comments.  This addresses any doubt or concerns about the strategy.  Questions about content can be handled in a similar fashion.

· To reduce dependence on teacher feedback and reinforcement, ask students to evaluate their own endeavors through the use of a checklist (see attached).  This checklist can also be used to provide specific feedback to their classmates or to evaluate a talk through that the teacher shares in class.

· Give students three or four talk through examples on tape and ask them to rank order them from best to worst.  Ask students to explain why they made these judgments.  Have students then meet in small groups to share their ratings and to reach a consensus.  Groups report back to entire class and brainstorm how the worst examples could be made better (see attached examples).

Talk Through Checklist for Students

Directions:
Circle the number for each component that best represents your judgment.

Remember to use this system:

1 = a poor performance

2 = a below-average performance

3 = an average performance (average is not necessarily bad)

4 = a good performance

5 = an excellent performance

Make sure to provide specific written comments for each component, especially if you have given a rating below a 3.

	
	
	Poor
	
	Average
	
	Excellent



	1.
	The talk through included generalization based on the text.


	1
	2
	3
	4
	5

	2.
	The talk through included personal or creative reactions to the text.


	1
	2
	3
	4
	5

	3.
	The talk through included the key ideas from the text, stated in your own words.


	1
	2
	3
	4
	5

	4.
	The talk through included appropriate textbook examples and details for each key idea.


	1
	2
	3
	4
	5

	5.
	The talk through included appropriate personal examples or applications.


	1
	2
	3
	4
	5

	6.
	The talk through was complete, organized, and made sense.
	1
	2
	3
	4
	5


Modified from Irwin & Mitchell’s (1983) Richness of Retelling Scale.

Example 1:  Talk through on memory, showing student’s vocabulary and reorganization of ideas.  (Good to Excellent)

We do not fully understand how information gets from our short-term memory to long-term, but we do know two things.  The length of rehearsal is important and how we rehearse is important.  Just repeating information will not guarantee that information is stored.  We must mentally do something with the information or interact with it in some way.  Like I am doing now.

After information is stored in long-term memory, we must be able to retrieve it for future use.  Retrieval occurs through recognition or recall.  When we recognize we match something to something already stored in our memory.  Multiple choice and true-false questions require recognition because we have choices to match from  A type of partial recognition is déjà vu.  Déjà vu is the feeling that I have experienced something before even though that may not be true.  I know I have had this déjà vu experience – just last week when I was home talking to my parents at the kitchen table.  I felt I had that very same discussion before.

Recall is slightly different from recognition and involves two processes – we search our memory and then we must come up with matches.  To do this search process we need retrieval cues.  Retrieval cues are hints or categories to remember information.  Without retrieval cues we are lost in recall.  I know this – it happens on essay tests.  Sometimes I sit there trying to remember, but can’t.  This is frustrating!

Example 2:  Talk through on memory, passively reflecting the author’s vocabulary and organization.  (Below-Average to Poor)

Retrieval is measured in two ways – recognition and recall.  When you recognize you are presented with a particular stimulus and asked if you have ever encountered it before.  Like suspects.  Recall entails retrieving specific pieces of information, usually guided by retrieval cues.  Recognition and recall are different kinds of memory tasks.


Recognition is essentially a matching process.  Partial matches can easily occur and result in an uncomfortable feeling.  Like, do I know you?  Partial matches are like the phenomenon called déjà vu – the distinct feeling that something is familiar even though we have never encountered it before.


Retrieval cues are important to recall.  Tulving and Pearlstone did an experiment in 1966 with categories.  Subjects were asked to remember only instances and not categories.  Subjects with retrieval cues remembered about 50% more words out of a word list than subjects not given categories to help recall.  Without retrieval cues things stored in our minds are difficult to find.

