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Intended Benefits

· Many students with histories of word recognition and decoding difficulties do not view the goal of reading to be comprehension, but to be able to read the words quickly and accurately, or to be able to answer questions.  However, these students can be taught to apply metacognitive learning strategies to focus on comprehension (i.e. self-questioning).

· This approach integrates elements from two time-proven question-oriented methods -   Reciprocal Questioning (ReQuest) and Question-Answer Relationships (QAR) – to create an approach called Reciprocal Question-Answer Relationships (ReQAR).

· In ReQuest, the teacher and students take turns asking one another questions about the text.

· At-risk students benefit by 1) witnessing directly what the teacher thinks is important, 2) seeing the teacher’s model of thinking, 3) receiving informative feedback and insights into questioning and responding, and 4) learning how to form questions that can guide independent reading.

· ReQuest encourages students to frame their own questions about the material, rather than imposing text- or teacher-based questions only.

· Students must interact meaningfully with the text to generate reasonable questions.  The role of questioner allows students to naturally discover the most likely information sources for questions, as well as develop self-questioning habits.

· Self-declared questions help students establish reasonable and focused purposes for their reading.

· In QAR, the teacher instructs students to classify various types of comprehension questions according to how they can be answered.  It provides more explicit direction (than ReQuest) in locating and identifying origins of information and in realizing when inferential reasoning is required.

· QARs help cultivate students’ question-answering strategies in a concrete manner.

· At-risk students benefit by 1) receiving direct instruction (e.g. modeling and guided practice), 2) learning that the nature of a question determines the thinking processes that must be used to answer it, 3) realizing what information sources are available for answering questions and when and how to use them, and 4) learning to consider information both in the text as well as from their experiential background.

· The current QAR classification includes two major categories and four answer or information sources.  Those categories and sources, as well as definitions, are provided below.

	Major QAR Categories


	“In the Book”
	“In My Head”

	Four QAR

Answer Sources


	“Right There”


	“Putting It Together”


	“Author and Me”
	“On My Own”



	Definitions
	The answer is stated directly in the text.


	The answer is determined by connecting information from two or more sen-tences to draw a conclusion.


	The answer is determined by examining a combination of text informa-tion and prior knowledge.
	The answer is determined by using prior knowledge only.


· There is a recommended sequence of instruction that takes students from total support/guidance to independent use of the approach.

· In ReQAR, the ReQuest format serves as a general instructional backdrop for developing QAR awareness.

· ReQAR benefits at-risk students by 1) stimulating self-questioning and making the relationship between questions and answers more concrete, 2) providing both variety and structure to students’ learning efforts, 3) engaging students as active participants throughout the sequence, and 4) adapting to one-on-one or group use.

· It may require several sessions to fully implement because students must become accustomed to the ReQuest format and proficient with the QAR distinctions.  Students typically require considerably more time to grasp the QAR strategy than the ReQuest procedure.

Instructional Sequence for Teaching ReQAR ( see also ReQAR Procedural Outline)

1. Strategy Information Phase.  Explain what the students will be learning, why it is important, and when it should be used (i.e. ReQAR).  Your explanation should characterize self-questioning as an important process for improving reading comprehension, and that ReQAR is one such process of self-questioning.

2. ReQuest Phase.  Students are introduced to reciprocal questioning procedures.

a. The teacher and the students read the first sentence of a familiar text together.

b. The teacher closes the book and awaits a question from the students.  

c. The teacher answers the question while incidentally and unobtrusively providing a rationale for the reply and describing the thinking processes used to respond.

d. Students give feedback regarding the accuracy of the teacher’s response by referencing the text, generating discussion, and/or revealing prior knowledge.

e. Now the teacher poses a different question about the same sentence.

f. Without referring to the text, one student answers the question, receives feedback from the group, and prepares to ask the teacher another question about the same sentence.

g. Continue alternating questioning until many/all of the possible questions about that single sentence are exhausted.

h. Move on to the next sentence.  It is recommended that you proceed one sentence at a time when working with at-risk students.

There are also procedural modifications for the group setting.

· The teacher closes the book and selects a particular student to answer a question.  If the student’s response is appropriate, he/she earns the privilege of posing a different question to the teacher, or of choosing another student to pose a question.  If the student’s response is inappropriate, he/she receives feedback and prompts by the teacher and other students. 

· Another version allows any student to respond to another student’s question.  If the response is appropriate and feedback is provided, the student may then assume the role of questioner.  The teacher can play the role of observer or get actively involved by volunteering to answer student-posed questions.

i. The cycle of exchanging roles continues until a number of questions have been asked, answered, and evaluated for accuracy.  The teacher should make a conscious effort to ask questions that span all four sources of the QAR classification.

j. When enough information has been covered to permit making predictions, the question exchange stops and the teacher asks “What do you think the rest of this passage will be about?”

k. All responses are given full consideration and students read to confirm, modify, or reject their predictions about upcoming content.

l. These initial ReQuest sessions serve as an indirect introduction to the wide variety of questions that can be asked, and represent a beginning step in establishing the habit of self-questioning as a text comprehension strategy.  They also provide a preview for more explicit instruction in recognizing question-answer relationships.

3. QAR Phase.  Students are introduced to question-answer relationships.

a. Explain what the students will be learning, why it is important, and when it should be used (i.e. QARs). Your explanation should emphasize how knowledge of question sources will enhance reading comprehension.  Also indicate that this question-answering strategy will eventually be paired with the reciprocal questioning activities just completed to result in the ReQAR strategy.

b. Start with a two-category QAR system:  “In the Book” and “In My Head.”  Define these major categories.

c. Provide students with very brief, familiar passages and a set of corresponding comprehension questions.  The questions, which should be easily classifiable, are already answered and their respective QAR categories identified (“Book” vs “Head”).

d. The teacher thinks aloud, explaining why each question fits the designated category.  

e. Following teacher modeling, students are given more passages, corresponding questions, and appropriate answers, and asked to provide the QAR categories.  

f. Students read new passages independently, identify the categories, and answer the questions.

g. Differentiate the two categories further by focusing first on the “In the Book” category, defining the “Right There” and “Putting It Together” sources.  

h. Follow that with teacher directed explanations, think alouds, and modeling.

i. Now focus on the “In My Head” category, defining the “Author and Me” and “On My Own” sources.  Again, follow that with teacher directed explanations, think alouds, and modeling.

j. Eventually relinquish control of the lesson and shift responsibility for the strategy to the student.  They should be able to both identify the QARs and answer the questions accurately.

4. ReQAR Phase.  Students are introduced to the integrated approach.  Students practice question-answer relationships (QAR) within the reciprocal questioning (ReQuest) lesson format.

a. Category Identification.  Both the teacher and the students read a sentence in the text.  

b. The student asks a question about the sentence and the teacher 1) conceives an answer, 2) identifies the major QAR category (i.e. “Book” vs “Head”), and 3) explains why such a decision was made by thinking aloud.

c. Next, the teacher frames a question and the students must, as the teacher demonstrated, 1) answer, 2) identify, and 3) explain.  Teacher and other students can provide prompts as needed to students having difficulty.

d. Once students can consistently identify the two major QAR categories, they are instructed to pose a comprehension question and identify the QAR category.

e. The teacher responds to the question and specifies one of the four QAR sources.

f. The teacher asks a question and identifies the QAR category.

g. The student answers the question and specifies the QAR source.

h. Once students can consistently identify the four QAR sources, they are instructed to frame a question and specify the source for the teacher.

i. The teacher gives an answer and, assuming that the student’s specified source is accurate, proceeds to ask the next question.  If the students QAR source is incorrect, the teacher thinks aloud and explains the source used as a basis for the response.

j. In the end, students should be able to consistently determine the sources to be used in answering questions.

5. Basic Instructional Considerations. 

· Throughout ReQAR instruction, teachers should emphasize reasons why answers are correct or incorrect and why QARs fit the respective categories.  Teachers must continually monitor students’ QAR decisions and provide immediate, informative feedback.  This feedback must not only point out the nature of the student’s mistake, but must also illustrate how to correct the error and how to avoid that problem in the future.

· Instruction should also evoke a high degree of active student participation.  Motivation is heightened when students are intensely involved in strategies that help to regulate their own learning.

· Both teacher and students must assume responsibility for justifying their QAR decisions.  Clarifying judgments should involve considerable thinking aloud and direct explanation to foster meaningful interaction with text.

· Patience, patience, patience.  Lessons should span a number of days and some teachers may choose to spread instruction over weeks or months.

· ReQAR can be used with groups by modifying the procedures in the same manner as ReQuest is altered for group use.

· Even when formal instruction is finished, the functional practice of QAR sources should be incorporated into other reading activities across the curriculum.

ReQAR Procedural Outline

	Phase of ReQAR Instruction


	Description
	Techniques Employed

	1. Strategy information
	Teacher succinctly explains:

· WHAT strategy will be learned (self-questioning).

· WHY the strategy is important (to increase reading comprehension).

· WHEN the strategy will be used (during reading).


	

	2. ReQUEST
	· Teacher and student take turns asking one another questions about a segment of text.
	Modeling

Reciprocal teaching

Guided practice

Independent practice



	3. QAR
	· Teacher introduces “In the Book” and “In My Head” major categories.

· Teacher differentiates “Right There” and “Putting It Together” sources.

· Teacher differentiates “Author and Me” and “On My Own” sources.


	Modeling

Reciprocal teaching

Guided practice

Independent practice

	4. ReQAR
	ReQuest format serves as procedural backdrop for reinforcing QAR strategy:

· Student asks question.

· Teacher answers question and identifies QAR category.

· Teacher asks question.

· Student answers question and identifies QAR category.


	Modeling

Reciprocal teaching

Guided practice

Independent practice

	5. Gradual release of responsibility
	· Student asks question and identifies QAR category.

· Teacher answers question and specifies QAR source.

· Teacher asks question and identifies QAR category.

· Student answers question and specifies QAR source.

· Student asks question and specifies QAR source.

· Teacher responds, then asks next question.

· Student answers question and specifies QAR source.


	


