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Intended Benefits

· Designed to reflect a wide spectrum of literacy processes that appear in an integrated curriculum.

· Three fundamental qualities of performance assessment:

· Instructional – As students participate in assessment, they interact with texts, draw, write, and use their newfound knowledge to solve problems in ways that are parallel to the typical instructional unit.

· Realistic – Students demonstrate authentic and regularly occurring tasks in reading, writing, and problem solving (e.g. writing observations from field trip, reading journals to each other, teaching other students).

· Public Record of Tasks – The task in this assessment includes a text, a response to the text, and a quality statement.

Stages of Assessment
· Performance assessment should accompany an integrated curriculum.  The author used “Concept-Oriented Reading Instruction.”

· To chart growth, choose two topics, one that is closely tied to the curriculum and a second that is less related to it.  This permits teachers to see content-based gains as well as generalized gains in reading strategies.

· Conduct assessments in the classroom as instructional units lasting 4-6 days, starting with Stage 1.

· Stage 1 - Statement of Prior Knowledge (stating what they know about the topic)

· Have students to write down what they know about the topic by asking a specific question (e.g. What are the different parts of an owl and how do these parts help it live?).

· The quality of the student’s performance on each stage is judged using a rubric, which distinguishes lower levels of quality from higher level of quality.  Rubrics enable teachers to chart student growth, to profile a student’s strengths and weaknesses, and to discuss the effectiveness of instruction.

· General rubrics for each stage are attached; however, topic-specific rubrics are also needed to complete coding.

· Stage 2 - Searching (finding resources and ideas about the topic)

· Give students a booklet containing 12 selections of text, which simulate the trade book format, containing a table of contents, index, glossary, and chapter headings.

· Each selection should be a 1-3 page excerpt on the selected topic with only half of them relevant to the stage 1 question.

· Ask students to maintain a log as they read through the excerpts, recording which excerpt they are reading, why they chose it, and what they learned from it.  You may want to provide a form for recording.

· Judge the quality of student performance using the appropriate rubric.

· Stage 3 - Drawing (expressing what they have learned through drawing)

· Ask students to draw a picture that shows everything they know about the topic.

· Older or more proficient students can be instructed to teach younger or less proficient students about the topic without using their notes.

· Accept invented spelling and punctuation at this stage.

· Judge the quality of student performance using the appropriate rubric.

· Stage 4 - Writing (communicating their learning through composition)

· Ask students to write a statement that shows their understanding of the topic, using their drawing and what they remember.

· Copying and rote learning should be discouraged.  Expect students to construct and reorganize their thoughts without using notes from the search activity.

· Stage 5 - Problem-solving (addressing a related problem using conceptual knowledge learned during the unit)

· Present students with a new problem (e.g. Suppose an owl was blind, but still surviving well.  What things would this owl have to be good at?  How would it use its body parts differently?).

· Have students write a solution and explain their answer.

· Judge the quality of student performance using the appropriate rubric.

· Stage 6 - Informational Text Comprehension (understanding an expository text related to the theme)

· During the search stage, different students use different text selections and their notes may not reflect their full comprehension of the material.  A low level search performance may reflect a low text-selection strategy or low text comprehension ability or both.

· Give students a short topic-related information text containing illustrations (e.g. development of a bird inside an egg).

· Ask an accompanying question that requires students to integrate information from both the text and the illustration.

· Judge the quality of student performance using the appropriate rubric.

· Stage 7 - Narrative Text Comprehension (understanding and responding to a literary text on the theme of the unit)

· Students read a relatively long (350-words) excerpt of narrative text.

· Ask three questions which require students to a) reproduce a brief portion of text from memory, b) give an explanation for an important event, and c) provide a personal reaction to a character, event, or theme.

· Judge the quality of student responses to all three questions, then use the appropriate rubric to give an overall rating.

