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Intended Benefits

· Multiple Response Technique (MRT) is a questioning format that 1) actively involves more students in thoughtful responses, 2) focuses on students’ strengths, 3) can be used to train students in reflectivity and self-monitoring, and 4) allows for quick teacher evaluation of learning and immediate instructional adjustments.

· It takes advantage of the influential features of questions and question-asking behavior, such as amount of wait-time, the type of information assessed, and the degree of student involvement in asking questions.

· With MRT, all students respond simultaneously to teacher questions on cue.  Students are not embarrassed or penalized for incorrect responses.

· It can be used before, during, and after reading lessons.

· Students can be grouped or given differentiated assignments based on consistent MRT responses that indicate particular needs in skills or content knowledge.

· MRT activities do not require much preparation time or the development of elaborate materials.

How the Multiple Response Technique Works

1. The teacher poses a question or makes a statement with several response options.

2. The question and the options are displayed on an overhead transparency or on the board as the teacher reads them to the class, giving clear directions:

· “What is the best answer?”  (Pause.)

· “Think!  (Pause.)  Ready!  (Pause.)  Respond!”

3. Students show their personal responses to the teacher, on cue, using a multiple response format.  The following three formats are particular effective:

· Using thumbs, the response could be a thumbs up (“true”), thumbs down (“false”), thumbs in the middle (“not sure”).

· Using fingers, the response could simply designate the number of the answer choice (1, 2, 3, 4, 5 or A, B, C, D, E).  Always build in a “not sure” or “no response” option, which allows uncertain students and poor risk takers to still be actively involved in responding without experiencing failure.  However, continuous use of the “no response” option should be addressed, and the student encouraged to make good guesses based on background knowledge or logic.

· Using response cards, the response could match any kind of answer choice displayed, including the previous two formats.  Consider using index cards with numbers, letters, or true/false designations clearly printed on them.

4. After students respond on cue, the teacher surveys their responses and depending on the teacher’s purposes, may provide immediate closure to the question.  For example, if the purpose of the MRT activity is to get students ready for new information, the teacher might want to provide the correct response, saying something like “I would choose answer choice number 4 because . . .” and then discussing rationale, clarifying misunderstandings, and filling in gaps in information.

Example Applications of the Multiple Response Technique
· Prereading:  Assessment of Prior Knowledge.

· Activity:  Prior to a history lesson on the U.S. Civil War, a teacher uses the MRT activity to find out what students already know about the topic and to get them to activate their background knowledge.

· Response format:  True/False (Thumbs).

· Statements displayed for Question 1 (What caused the Civil War?):

a) The immediate cause of the Civil War was the Louisiana Purchase.

b) The basic conflict between the North and the South arose from States Rights vs. Federalism.

· Prereading:  Prediction Setting.

· Activity:  A teacher displays key textbook headings with four options of predictions for what the text might discuss under each heading.

· Response format:  Multiple Choice (Letter cards).

· Statements displayed for Heading 1 (The South in 1860):

a) The rise of the sport of baseball in Florida and South Carolina.

b) Industrial and political factors that influenced the secession of the South.

c) The economy of South America in the 1800s.

d) South American involvement in the U.S Civil War.

· Postreading:  Assessment of Information.

· MRT activities after reading provide teachers with an immediate sense of the degree of students’ comprehension, which is essential for on-the-spot instructional adaptation.

· They also provide a quick, helpful, and involving summarization of text material for students.

· Skill Check:  Vocabulary Review.

· Activity:  The teacher displays statements with targeted vocabulary omitted and assigns each response option a number.

· Response format:  Matching (Fingers)

1 = reconstruction; 2 = suffrage; 3 = recession; 4 = successor; 5 = not sure

· Statements displayed:

a) People who have the right to vote have ___________.

b) Anyone who follows another person in the same job is that person’s __________.

c) Buildings damaged in a tornado will usually require some ____________.

· Skill Check:  Correct Usage.

· Activity:  The teacher displays sentences with targeted homonyms omitted and assigns each response option a number.

· Response format:  Matching (Fingers)

1 = too; 2 = two; 3 = to; 4 = not sure

· Sentences displayed:

a) He, _____, was aware of the consequences of the event.

b) The book was _____ long _____ finish in one evening.

· Skill Check:  How many syllables?

· Activity:  The teacher displays vocabulary words and pronounces them (optional).

· Response format:  Counting (Fingers)

1, 2, 3, 4 = number of syllables; 5 = not sure

· Vocabulary words displayed:

a) reconstruction

b) carpetbagger

c) tenant

· Skill Check:  Spelling Discrimination.

· Activity:  The teacher displays correct and incorrect spellings of target words.

· Response format:  True/False (Thumbs)

Up = correct; Down = incorrect; Middle = not sure

· Words targeted:

a) photosynthesis

b) respiration

c) chlorophyll

· Monitoring Understanding.

· Activity:  At regular points throughout a lesson or lecture, the teacher pauses and says “Show me your understanding.  Think!  Ready!  Respond!”

· Response format:  Reflection (Fingers)

1 = I have little understanding.  I am confused.

2 = I have some/partial understanding.

3 = I have high understanding.  I could explain it to someone else.

· This helps the teacher be able to make instructional modifications, and the student be able to develop self-monitoring and active listening strategies.

· Sharing Personal Perspectives.

· Activity:  The teacher displays a series of problematic or controversial statements.

· Response format:  Perspective (Fingers)

1 = strongly disagree; 2 = slightly disagree; 3 = not sure/neutral; 

4 = slightly agree; 5 = strongly agree

· Statement example:  “A woman’s place is in the home.”

· On cue, students indicate their personal reactions to the statement.

· Teachers can then 1) call on students to explain the rationales for their points of view, 2) group students with similar views into teams to create a position statement to share with the class, 3) team students who have different points of view to practice active listening, notetaking, and summarizing skills, or 4) summarize class views and use these as a motivational device to get students “into” content issues prior to reading (perhaps reassessing points of view after reading.

· Developing Reflectivity.

· By insisting that students cannot respond prior to being cued, teachers build in the wait-time essential for more thoughtful responses.  

· It is also useful in helping impulsive, poor readers become more reflective in their response styles.

Considerations for Implementation

1. MRTs will not work in every class or with every student.  Start small and try the techniques first with motivated and well-controlled classes.

2. Introduce the activity with care.  Be sure students see this as an important assessment and instructional tool – that you value it and take it seriously.  You may later want to try using this activity as an alternative to paper-pencil tests.

3. Occasionally let the students generate their own MRT questions for a homework assignment to use as a lesson review.  Alternate responsibility for both the development of good questions and for the actual implementation in class.

4. Try varying response formats.  Use response cards one time, thumbs-up responses the next.  This adds to the appeal of the approach and enhances student attention to the response task.

5. Keep your objectives in mind.  Ask yourself “Is the MRT activity being used to promote learning, to assess comprehension, or to encourage active monitoring?”  Your purpose will determine how you develop the items as well as your implementation strategy.

6. Be realistic about the information you receive from MRT activities.  Students will vary in their openness in sharing information with you.  Some will also be influenced by the responses of their peers.  Also remember that some learnings (e.g. critical interpretations) may not be adequately tapped using this technique.  Realize both the limitations and the values of MRT.

