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Intended Benefits

· Provides an instructional framework for teaching complex literacy and learning strategies to fluent readers (decoders).

· Designed to teach readers the complex strategies that enable them to extract and manipulate meaning from text.

· Student-centered and consistent with beliefs about whole language philosophy and learning.

· Helps readers apply a range of decoding skills to solve unknown words, including the use of context and segmentation skills, and comprehending skills to solve unknown texts including predicting, scanning, selecting, confirming, and correcting.

· Requires students to read whole texts so that the construction of meaning emerges from a complete and cohesive piece of discourse.

· Encourages the generation of predictions based on illustrations, tables, figures, titles, subtitles, and student’s prior knowledge of the topic.

· Sets a purpose for reading and provides a way of responding to readers during discussion.

· Teachers explicitly model the complex reading strategies required by fluent readers.

· Teaches students to take responsibility for reading to learn.

· A vehicle for teaching “information skills.”

Requirements

· Two or more 45-minute periods – one when students work with the teacher, another one or two when students complete text related activities and share their understanding with other students.

· Efficient classroom management system.

· A room with learning centers where equipment is readily available.

· A strategically located circle of chairs and access to multiple copies of the text(s).

· Time for modeling and applying literacy and learning strategies.

· Groups of 6 to 8 students are ideal for promoting discussion.  Preferably, groups are determined by students’ achievement level and learning needs, as is selection of text.

Modified Guided Silent Reading Procedure
1. Prior knowledge and predictions.

· Prompt students to share their prior knowledge of the topic, survey and discuss the text, and then generate predictions about its content and structure.

· This step provides opportunities for students to practice the prereading strategies of surveying, activating prior knowledge, and predicting.

· A modified form of brainstorming is one prior knowledge strategy that can be practiced as part of this step (see attached example).  

· Students collect words they predict are related to the text.

· Students group words that go together.

· Students label groups of words

2. Purpose setting.

· Before silent reading begins, prompt students to individually and collectively:

· set a purpose for reading

· decide whether they will employ a strategy that allows them to consciously monitor understanding

· decide whether they will record information while reading

· Involve students in practicing the use of oral summarization to aid in monitoring, and the use of graphic frameworks for notetaking to help students record.

· Consider using the postreading comprehension questions that usually follow text as purpose-setting questions prior to reading.

· Key vocabulary and labels from modified brainstorming might be used to aid in setting a purpose for reading.  Also, headings and subheading from text can be turned into questions.

3. Recording, ordering, and manipulating.

· After silent reading, students share with the group their purpose for reading, and through discussion, decide whether they were able to achieve this purpose.

· Discussion should resolve lexical and semantic confusions and extend understanding.

· One strategy that assists students to record, order, and manipulate their understanding is creating summary semantic grids, which are based on semantic feature analysis (see attached example).

· Initially, teachers should provide both horizontal labels (headings for rows) and vertical descriptors (headings for columns), leaving students to complete the grid during and after reading.

· Later, teachers can provide horizontal labels only, leaving students to write the vertical descriptors while reading, then complete the grid.

· Eventually, students provide both labels and descriptors, complete the grid, and use the ordered information to write summary sentences.  Students can be encouraged to use checks, crosses, or question marks (to indicate uncertainty) and to analyze information in more than one row or column at a time when composing summary sentences.

· Summarization strategies also assist in recording, ordering, and manipulating understanding.  These strategies include:

· pausing at set places (initially suggested by the teacher) in the text and writing a one sentence summary

· pausing and generating a visual image of what the text was about

· pausing and drawing a sketch that summarizes a text or segment of text

· The perspective cubing strategy prompts students to think about what they have understood, whether it be about an object, event, or idea, literally from different perspectives.

· Students require a physical cube with prompts written on the various faces (see attached for questions prompts).

· Students select an illustration or description from a text after reading, then consult each face of the cube.

· A summary report of these new insights might follow.

4. Communicating.

· Students complete activities designed to extend and share their understanding of the text.  Activities should include the application of previously taught literacy and learning strategies.  Outcomes of these activities are shared with the class.

· Activities might include cloze exercises, comprehension questions, art, craft, drama, writing, or character sociogram.  Activities should be product oriented.

Example:  Prereading brainstorm about whales.

	Word Collection

	Japan
	scrimshaw
	blowhole
	Sperm

	chaser
	fleshing
	krill
	whaleboat

	blubber
	Norway
	baleen
	fluke

	teeth
	Blue
	conservation
	harpoons

	squid
	extinction
	
	

	
	
	
	

	Word Group 1
	Word Group 2
	Word Group 3
	Word Group 4

	Label:  Body
	Label:  Types
	Label:  Food
	Label:  Gear

	fluke
	Sperm
	krill
	whaleboat

	baleen
	Blue
	squid
	harpoons


Example:  Summary semantic grid about whales.

	Whale

characteristic
	Blue

whale
	Sperm

whale
	Humpback

whale
	Summary

statements

	
	
	
	
	

	baleen
	(
	(
	(
	The Sperm whale is different from other whales in that it doesn’t have baleen.



	fluke
	(
	(
	(
	All whales have flukes.



	teeth
	(
	(
	(
	The Sperm whale has teeth.



	>50 meters
	(
	(
	(
	The Blue whale is the largest of all whales.


Perspective Cubing Strategy Prompt Questions.

Face 1:  Space.
Face 4:  Culture.
What would it look like up close?
What would the indigenous people

What would it look like from a
think about it? What would visitors

distance?
from another country think about 

Face 2:  Time.
it?

What do we think about it today?
Face 5:  Talk.
What will people think about it in
If it could talk, what might it say?

100 years?  What did people think
Face 6:  Size.
about it 100 years ago?
If it changed size, how would that

Face 3:  Location.
change the way we might think

What does it look like from above?
about it?

From the side?  From below?







Face 1: Space








