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CO-TEACHING

An instructional delivery approach in which a classroom teacher and a special education teacher (or other special services professional) share responsibility for planning, delivering, and evaluating instruction for a group of students, some of which have exceptional needs.  Co-Teaching often starts with the special education teacher in a supporting role, but should not continue that way.  (The word “supporting” is used to refer to situations in which a non-licensed individual assists in a classroom, or a licensed professional is present only to assist specific students.)  Successful co-teachers 1) choose their partners, 2) share teaching philosophies, 3) utilize interpersonal skills, 4) share skills and knowledge, and 5) have administrative support.

Co-Teaching is NOT
 . . .
“your” students and “my” students, but “our” students.





homogeneous grouping (e.g. all ADHD students, etc.).





“winging it” (e.g. one planning with other one just showing up).





learned helplessness or dependency.





parallel play.





duplication of roles or job sharing (e.g. “You teach.  I’ll grade

papers.”).

ONE TEACH, ONE SUPPORT (DRIFT)

In this type of co-teaching, both teachers are present but one takes a clear lead in the classroom while the other gathers observational data on students or “drifts” around the room assisting students during instruction.  This approach is simple.  It requires little planning on the part of the teachers, and it provides the additional assistance that can make a heterogeneous class successful.  However, it also has serious drawback.  If the same teacher consistently observes or assists, that teacher may feel like a glorified aide and the students may have trouble responding to him/her as a real teacher.  If this approach is followed, the teachers should alternate roles regularly.

STATION TEACHING

In this approach, the teachers divide the content to be delivered and each takes responsibility for part of it.  In a classroom where station teaching is used, some of the students may be completing independent work assignments or participating in peer tutoring.  Although this approach requires that the teacher share responsibilities for planning sufficiently to divide the instructional content, each has separate responsibilities for delivering instruction.  Students benefit from the lower teacher-pupil ratio, and students with disabilities may be integrated into a group instead of being singled out.  Furthermore, because with this approach each teacher instructs part of the class, the equal status of both students and teacher is maximized.  One drawback to station teaching is that the noise level and activity level may be unacceptable to some teachers.

PARALLEL TEACHING

The primary purpose of this type of co-teaching is to lower the student-teacher ratio.  In parallel teaching, the teachers plan the instruction jointly, but each delivers it to half of the class’s group.  This approach requires that the teachers coordinate their efforts so that the students receive essentially the same instruction.  This type of co-teaching is often appropriate for drill and practice activities, projects needing close teacher supervision, and test review.  As with station teaching approaches, noise and activity levels may need to be monitored.


ALTERNATIVE TEACHING

Sometimes students with special learning needs benefit from preteaching or reteaching of the instructional content.  In this approach, one teacher works with a small group of students to preteach or reteach while the other instructs the large group.  This approach can also be used to ensure that all students in a class receive opportunities to interact with the teacher in a small group.  The greatest risk in this approach is stigmatizing students with disabilities by repeatedly grouping them for this purpose.  This risk can be avoided by varying groupings, including groups for enrichment, absentees, review, or social skills, and ensuring that all students are periodically included in a group.

TEAM TEACHING

In team teaching, both teachers share the instruction of students.  The teachers may take turns leading a discussion, one may speak while the other demonstrates a concept, one may speak while the other models note-taking on the chalkboard, and so on.  Teachers may role play, simulate conflict, and model appropriate question asking.  Interaction between the two teachers is essential – no turn-taking.  This approach requires the highest level of mutual trust and the most commitment.  It is an approach that some co-teachers may never enjoy.  On the other hand, many veteran co-teachers report that this is the type of co-teaching they find most rewarding.
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