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Intended Benefits

· Students motivate each other to improve reading skills through positive peer pressure.

· Promotes interest in reading and understanding of literature as group members defend interpretations and synthesize ideas to arrive at common themes.

· Teaches vocabulary in a meaningful way.

· Structured to assure positive interdependence and individual accountability.

· Structured to guide monitoring and processing.

· Provides a paradigm that develops student self-esteem.

· Helps students become emotionally as well as academically involved in reading.

· Builds reading comprehension and makes reading more inviting to students.

Prereading Cooperative Learning
1. Before reading new material, instruct students to identify and study 10 difficult words found in the selection.  

2. Assign students to groups in which each student is responsible for writing down the word and its definition on paper.

3. Ask students to draw a picture showing a relationship or link between 2 of the 10 words, with each student in the group using a different word pair.  For example, to connect the words imperially and arrayed, the student could draw a stick figure dressed in tails and a top hat.

4. After the pictures are completed, have each student explain his/her drawing to the group.  Use this time to clarify details of the drawing.

5. Monitor group activity and reward on-task behavior.

6. After a short period for cooperative study, give a quiz on all 10 words to assure individual accountability.

During-Reading Cooperative Learning

1. Divide the class into groups of three to read an assignment.  Silently, one student reads the first third of the material, a second reads the middle portion, and the third student reads the last portion of the material.

2. These three students generate a time line that puts the main events of the story in sequence.  To assure individual accountability, each student constructs his/her own copy of the completed time line.

3. Individually, students might use the time lines to write a plot summary, or be asked to read the entire story and take a comprehension quiz.

4. Break up the reading of long passages with cooperative questioning.  At the end of each 10 to 20 lines of text, ask a probing question.

5. Students can form informal cooperative groups of two or three to generate multiple answers to this question.

6. After allowing time for discussion, randomly select any student to summarize a group’s responses.

Postreading Cooperative Learning

· Semantic Webs

1. Give students a blank semantic web with a circle in the center, three or four spokes coming out from this circle, and five or six lines shooting off from each of the spokes.

2. Have each group choose a main character and place the name in the center of the web.

3. Ask the group to decide on three or four main characteristics of the character and place each one on the main spokes of the web.

4. Instruct students to identify details in the story that indicate these traits in the character and place them on the lines that angle out from the appropriate spoke on the web.

5. Students are ready to work individually on their own essays once the web is complete. 

· Comparison/Contrast Flow Chart

1. State a controversial topic in the form of a resolution or question and distribute a blank flow chart.

2. Give each group two articles:  one that argues the affirmative side of the topic and one that argues the negative side.

3. Students work in pairs, with two pairs per group.

4. Direct the first pair to take notes on the article that support the resolution.

5. Direct the second pair to take notes on the article that argue against the resolution.  Both pairs should underline important ideas and put the issues into one- or two-word phrases.

6. Afterwards, instruct the group (both pairs) to compare notes and choose the major issues they wish to compare.  You may want to require a minimum number of comparisons.

7. Have each group of four compose the flow chart, putting the issue in the left-hand column, the affirmative side of the issue in the middle column, and the negative argument in the right-hand column.

8. Grade the group on the quality of the completed flow chart or the quality of the group process (collaborative skills used).

9. Provide each group member with a copy of the completed flow chart to use for other activities, such as debate, panel discussion, comparison/contrast activities, or persuasive essay.

