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Intended Benefits

· For speech-language services, portfolios are a systematic, purposeful, and meaningful collection of students’ communication skills across varying contexts.

· When concern is raised regarding a student, educators and parents typically want two questions answered:  “Why is the student experiencing a problem?” and “What can be done to remediate the problem?”

· Traditional standardized “evaluation” practices focus on the determination of eligibility for special education services, giving little information for intervention planning.

· IDEA does not mandate specific assessment tools or even require that standardized measures be used.  Present Level of Performance must be presented in terms of objective measurable observations “to the extent possible.”  Tools must display equity, validity, and nondiscrimination.  Provisions stipulate a team assessment approach that looks at the whole child.

· The ultimate goal of “assessment” is improvement of instruction for the student.

· In a functional assessment, the purpose of data collection is to answer specific questions concerning the student’s functioning in a particular setting.

· Portfolios allow the SLP to obtain a more holistic view of the student, building a collection of experiences that demonstrates the student’s actual use of speech and language behaviors in various contexts.

· Portfolios also facilitate collaboration by involving the student, teacher, and parents.

Using Portfolios as a Functional Assessment Tool

1. Define the problem.

· Review the reason for the referral and concerns of the referral source.

· Gather information relative to the concerns presented.

· Review existing background information regarding the student.

· Develop a definition statement as a team (Teacher Assistance Teams (TAT) or Intervention Assistance Teams (IAT) are frequently employed by school districts.)

· Determine initial interventions.

2. Form hypotheses.

· Generate possible hypotheses to explain why the learner is experiencing a particular problem.  The hypotheses serve as predictions regarding learner behavior that create questions that must be answered by the assessment.

· Hypotheses may be generated around five different factors:

· curricular – questions regarding the content, material, or objective

· teacher/instructional – questions concerning the manner in which the teacher is using the curriculum, instructing, or interacting with the student

· environmental – questions regarding how the learning environment impacts  student’s performance

· student skills – questions that examine the learner’s mastery of prerequisite skills for specific tasks

· learner process – questions regarding the learner’s capacity to learn as well as problem-solving strategies

· Hypotheses should be stated as “[The behavior of concern] occurs because [possible reason]” (e.g. Student’s inability to answer questions and follow routines occurs because his learning style is incompatible with the teacher’s teaching style.).

· Use the list of hypotheses to develop predictions regarding the student’s behavior and how it might change under certain conditions.  Predictions should be stated in the form of If-Then or When-Then statements (e.g. “If the teacher alters her interaction and presentation style, then the student will respond appropriately to questions and routines.”)

3. Develop assessment questions.

· Use prediction statements to create assessment questions that will confirm or reject the hypotheses.

· To guide data collection, assessment questions must be clearly stated and must be directly related to the predictions and hypotheses (e.g. “What question types does the student currently respond to?” “How does the student respond?” “What types of questions result in communication breakdowns?” “What strategies has the teacher tried in order to facilitate student responses?” “How does the student’s communication behavior change as a result of the teacher’s use of certain strategies?”).

4. Determine the items to be added to the portfolio.

· Items to be included are determined by the assessment questions to be answered.

· The data collected in answering these questions will address evaluation procedures mandated in IDEA that require documentation of the need for specialized instruction (eligibility), as well as provide a baseline for determining goals and objectives (intervention planning).

· Examples of specific items to be included:

· initial referral form

· language samples

· story retell samples (Brown & Cambourne, 1987; Glazer, Brown, Fantauzzo, Nugent, & Searfross, 1993)

· observation notes (Blosser & Kratcoski, 1997; Prelock, Miller, & Reed, 1993)

· work samples – SLP should describe the skills demonstrated in each sample by asking the following questions:

· What are the linguistic demands in this work sample?

· How well did the student meet these demands?

· What strengths are demonstrated?

· What difficulties are evident?

· Are there strategies/processes that are evident that the learner used in approaching this task?

· interviews with teachers

· interview with parents

· interview with student

· testing data

Summarizing and Interpreting Portfolio Data

1. Review the problem, hypotheses, and prediction statements and questions to establish a point of reference for examining the data collected.

2. Review each portfolio item to form responses/relationship to the assessment questions.  Make notes regarding the strengths and difficulties evident in each item.

3. Confirm or reject the hypotheses.  If the responses/relationship do not support the hypothesis (rejected), the team must use the data collected to determine the following:

· Do target behaviors need to be redefined?

· What new hypotheses can be formed, based on the data collected?

· What prediction statements can be made based on the new hypotheses?

· What are the new questions for assessment?

4. Transfer the hypotheses to long-term solutions.  Form a goal statement that represents a description of the desired change in student performance that should result from intervention.  The goal statement must a) reflect the data collected, b) describe a specific, measurable behavior, c) specify the conditions under which the behavior will be exhibited, d) establish a criterion or level of behavior to be achieved.

Using Portfolios for Measuring Student Progress

· Greatest advantage:  It enables the student to demonstrate growth over time because it consists of dated items that are selected at regular intervals over a long period of time.
· Portfolios also enable students to assume responsibility for their intervention program and progress if they are involved in selecting the items.
· Portfolios increase accountability for the SLP by providing documentation toward goals and objectives.
· Portfolio data can be used immediately to shape and develop interventions and IEPs.
· Portfolios result in meaningful feedback that authentically illustrates the student’s growth, a valuable tool to share at parent conferences and IEP reviews.
· Guiding Questions:
· Are IEP goals and objectives defined in terms that are concrete, observable, and measurable?  Outcomes must be well defined for ongoing measurement.  They determine the items to be collected.
· What items should be added to the portfolio to demonstrate learning?  Items should provide data that describes changes relative to IEP.  Document on the IEP specific portfolio items that will be used to measure growth for a particular objective.  Items should encompass a variety of media and be multidimensional.  In addition to the items suggested on pages 2-3, consider including audiotapes, videotapes, writing samples, projects/papers, peer evaluations, and conference notes.
· How will the portfolio items be analyzed?  Different types of items will require different types of analyses.  Suggestions include the following:
· descriptive analyses, in which the SLP makes notes regarding the use of specific skills or strategies as well as changes across samples and over time

· checklists and rating scales that are compared over time

· holistic scoring, a process that uses quantitative scoring procedures for rating the quality of the sample

· How often will items be added to the portfolio?  Develop a schedule.  Clarify roles and responsibilities of contributing collaborators.  Document on the IEP how often items will be obtained or administered.
· Who will contribute items to the portfolio?  The entire team - student, teachers, and parents - should contribute to the management of the portfolio.  This benefits the SLP, who might be reluctant to use portfolios when faced with other caseload demands, by removing sole responsibility for the data collected.  Document on the IEP who will be responsible for contributing specific items.
· Where and how will the portfolio be stored?  Consider using manila file folders, large envelopes, hanging files, or boxes, depending on the types of items that will be included.
· What happens to the portfolio at the end of the year?  Depends on the placement of the student for the following school year.  If remaining on the SLPs caseload, a small number of samples can be kept and used for comparison and post-summer baselines.  Any items used for evaluation or assessment should be retained, as well as any progress reports or matrices for documenting progress.  The remainder of the portfolio should go home with the student.  If the student is relocating in some way, retained items should be added to the special education file to provide the next team with a holistic view of the student.   
