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Target Student:
Elementary, Middle, and High School students

Target Skill:
Reading (Comprehension and Recall)

Intended Benefits

· Contributes to higher order comprehension skills and to goals of humanistic education by exposing the fact that most content area reading assignments require the student to remember almost all that was read.

· Well-suited to group teaching and content area reading.

· Enriches skills by having the teacher allow students to see implicit questions, by strengthening determination to concentrate during reading, and by encouraging self-correction and organization of information with minimal teacher direction.

· Provokes visible changes in teacher and student behavior, specifically, an increased proportion of student rather than teacher talk.

· Works best if employed infrequently, usually about once a week.

· Highlights four subskills:

· Unaided recall (the ability to recall much of what one has read without the benefit of questions to aid remembering).

· Recognizing implicit questions . . .

· while reading (the ability to recognize inconsistencies in various pieces of information and/or to recognize flaws in the author’s logic, in the facts presented, in the choice of words, etc.).

· after reading (the ability to recognize that some potentially valuable information was not presented and/or that the information may have been misrepresented or is incompatible with other acquired knowledge).

· Self-correction (the determination to return to a selection once unanswered questions or apparent errors in recall are recognized AND the ability to correct them).

· Organization (an extension of self-correction; shaping comprehension/information into subordinate and coordinate details OR working with information to create categories which eventually suggest/lead to the main idea).

Steps in the Guided Reading Procedure
1. Select material for reading.  Length of the selection should vary with teaching purpose.  As a rule of thumb, length is best judged by the number of words that can be read by an average reader from the group.

· primary = 3 minutes or 90 words

· intermediate = 5 minutes or 500 words

· junior high = 7 minutes or 900 words

· senior high = 10 minutes or 2000 words

2. Establish appropriate readiness and set a specific content purpose for reading.  Stress the importance of being able to recall as much as possible.

3. Ask students to read (or listen to) the reading selection, to remember all that they can, and then turn their selection face down.  Ask students to recall as much as possible.  Wait patiently.

4. Record the recalled information on the board in whatever fashion it is remembered.  Record responses in an abbreviated form to avoid extensive writing.  Students typically make very few responses initially, but after a few minutes, student reflections, associations, and corrections on one another’s recall begin to occur.

5. Once students have recalled all they can, they begin to realize that there is much that they did not remember or did not represent correctly.  To encourage recognition of implicit inconsistencies and awareness of incomplete information, permit students to review the selection again, correcting inconsistencies and adding further information.  Students are usually eager to reread at this point.

6. Prompt students to organize what they remember into an outline, sequence pattern, or word-concept map.  Age and/or grade level should dictate complexity.  Ask non-specific guiding questions, such as “What was discussed first?” “What details followed?” “What was brought up next?” “What seems to be the main idea?”

7. As necessary, model specific questions that require synthesis of the new information with previously covered material and prior knowledge (e.g. “How does _____ relate to what we studied last week?” “Do you see any questions which could be asked about how this relates to the article, _____ ?”).  Modeling these questions provides subtle feedback as to which information and ideas are critical.  Eventually phase out modeling.

8. Check short-term memory with conventional tests – matching, multiple choice, essay, or an unaided recall test.  Resist the temptation to delete this step.  It is important to the overall design because is provides an opportunity for evaluation, feedback, and reinforcement.

9. Periodically check long-term memory for the information.  Test questions should reflect the level of analysis reached in classroom discussion.  Include questions requiring abstractions or applications only if this was practiced or label them as “thought” or “discussion” questions, which stimulates transfer of learning.

