Accommodation Strategies

for Students with Writing Disorders

Accommodation strategies help bypass writing difficulties and reduce the impact that writing has on the learning process so that students can focus more completely on the content of their writing.  The accommodations can adjust the rate and volume of writing, the complexity of the task, and the tools used to create the final product.  Here are some accommodating strategies to consider in each of these areas (Richards, 1998; Jones, 2000).



· Allow more time for students to complete written tasks, such as note taking, written tests, and copying.  Also, allow these students to begin written projects earlier than others.  Consider including time in the student’s schedule for acting as an aide, and then have the student use that time for making up or starting new written work.

· Encourage developing keyboarding skills and using the computer.  Students can begin to learn keyboarding in first grade.  Encourage them to use various word processing programs.  Teaching handwriting is still important, but students may be more likely to produce longer and more complex writing with the computer.

· Have students prepare worksheets in advance, complete with the required headings, such as name, date, and topic.  Provide a standard template for them with this information already on it.

· Provide partially completed outlines and ask students to fill in the missing details.  This is a valuable, but not burdensome, exercise in note taking.

· Allow students to dictate to another student.  One student (scribe) writes down what another student says verbatim and then allows the dictating student to make changes without help from the scribe.

· Correct poor spelling in first drafts, but do not lower the grade because of it.  However, make clear to the students that spelling does eventually count, especially in assignments completed over time.

· Reduce copying of printed work.  Avoid having students copy over something already printed in a text, like entire mathematics problems.  Provide a worksheet with the text material already on it or have the students just write down their original answers or work.

· Allow students to use abbreviations in some writing, such as b/4 for before, b/c for because, and w/ for with.  These are also helpful shortcuts during note taking.


· Allow students to use print or cursive writing.  Many students with dysgraphia are more comfortable with print (manuscript) letters.

· Teach students the stages of writing, such as brainstorming, drafting, editing, and proofreading.

· Encourage students to use a spell checker.  Using the spell checker decreases the demands on the writing process, lowering frustration and diverting more energy to thought production.  For students who also have reading difficulties, concurrently using a computer reading program also decreases the demands on the writer.

· Have students proofread after a delay when they are more likely to catch writing errors.  This way, they will see what they actually wrote rather than what they thought they wrote.


· Allow students to use lined and graph paper.  Lined paper helps students keep their writing level across the page.  Have younger students use graph paper for mathematics calculations to keep columns and rows straight.  Older students can turn lined paper sideways for column control.
· Allow students to use different writing instruments.  Students should use the writing instrument they find most comfortable.  Some students have difficulty writing with ballpoint pens, preferring thin-line marker pens that have more friction with the paper.  Others prefer mechanical pencils.
· Have pencil grips available in all styles.  Even high school students enjoy these fun grips and some like the big pencils usually associated with primary school.
· Allow some students to use speech recognition programs.  For students with very difficult writing problems, using a speech recognition program within a word processing program allows them to dictate their thoughts rather than type them.  However, this is not a substitute for learning handwriting.
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